
Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 420

Proportion (%) of pupil premium eligible pupils 57%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to
2024/2025

Date this statement was published December 2023

Date on which it will be reviewed July 2024

Statement authorised by Kath Roe Executive
Headteacher

Pupil premium lead Jacqui Marshall,
Head of School

Governor / Trustee lead Emma Newby, lead for
disadvantaged pupils

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £330,285.00

Recovery premium funding allocation this academic year £30,233.00

Pupil premium (and recovery premium*) funding carried
forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0.00

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£360,518.00
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Part A: Pupil premium strategy plan

Statement of intent

We are ‘A caring, cooperative community with high aspirations’. We are a Cooperative
Trust Academy and the principles of working cooperatively within and beyond our
school is a strength. The school is committed to combating social exclusion. The
school provides a broad and balanced curriculum that meets the needs of all pupils
irrespective of their background or the challenges they face, with the aim that all our
children make good progress and achieve good attainment across all subject areas.
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve
that goal, including good progress for those who are already high attainers. We
continue to work with others in our Trust to refine our bespoke curriculum. Staff are
committed to improving the pedagogy and this is a focus of staff CPD.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

We are focused on ensuring our children have quality first teaching in their class, with a
carefully planned focus on key learning, balanced with a curriculum that supports our
children’s mental and physical health and continues to provide experiences that
address deficits in cultural capital.

Quality First teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. Our Pupil progress meetings focus on
all our pupils as individuals, discussing and understanding what they need to succeed.
This is proven to have the greatest impact on closing the disadvantage attainment gap
and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in
the intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged
peers. Our strategy is also integral to wider school plans for closing the gap, notably
with our School-led tutoring for pupils who need enhanced educational support,
including non-disadvantaged pupils.

Through effective teaching in F1, pupils make good progress from significantly low
starting points to enter F2 still below their expected stage for their age. Having
narrowed the gap, a significant number of children are still working in the 3-4 years
band of development in the EYFS curriculum on entry to F2, children’s social skills,
independence, communication and interaction continues to be a focus in the Early
Years. We aim to ensure this does not impact on the children’s learning by addressing
it directly throughout the whole school. The intention of this report on spending is to
illustrate our approach to addressing the needs of the whole child to narrow the
attainment gap and set the children up for life. Our approach will be responsive to
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common challenges and individual needs, rooted in robust diagnostic assessment, not
assumptions about the impact of disadvantage. The approaches we have adopted
complement each other to help pupils excel. To ensure they are effective we will:

● Ensure disadvantaged pupils are challenged appropriately to achieve and early
intervention is swiftly initiated as needed

● Ensure all children are valued and heard in a safe and caring environment so
that they can thrive

● Ensure quality first teaching and high expectations for all pupils, irrespective of
disadvantages or challenges children may face, children are encouraged to take
responsibility for their learning and have high aspirations for themselves

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

1 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils and non disadvantaged pupils with 70% of pupils
achieving a GLD in Communication and Language with a gap of -9.4%
compared to England's Average. Staff work hard with the children
focussing on language development and enrichment across all of the
subjects so that children use a wide range of vocabulary in their writing.
In Year 6 non disadvantaged pupils achieve the expected standard 74%
in writing, well above National (58%).

2 Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics
than their peers. In Year 1 the gap in phonics for our disadvantaged
pupils was -20%.This negatively impacts their development as readers
and accessing other areas of the curriculum. Tutoring ensures that the
majority of the disadvantaged children meet the expected standard in
phonics in Year 2 and by KS2 The percentage of disadvantaged
children achieving expected is 67%, 7.4% above the national figure.

3 On entry to Reception class the majority of pupils both non
disadvantaged and disadvantaged pupils arrive significantly below
age-related expectations in Mathematics (67.8%) compared to national
(77.2%). In Year 2, 71% of disadvantaged children reach the expected
standard above national (55.8%) and in KS2 70% achieve the expected
standard in mathematics which is 11% above national figures.

4 Our assessments, observations and pupil voice indicate that the
education and wellbeing of many of our disadvantaged pupils have
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been impacted by partial school closures in the past, to a greater extent
than for other pupils. These findings are supported by national studies.
This has resulted in significant knowledge gaps and fewer cultural
experiences, leading to pupils falling further behind age-related
expectations in the earlier years of schooling, especially in language
acquisition, phonics, reading and writing.

5 Our assessments, parent and pupil voice, observations and discussions
with pupils and families have identified social and emotional issues for
many pupils, together with a lack of enrichment opportunities during
school closure. These challenges particularly affect disadvantaged
pupils, including their attainment and physical and mental well being.

Teacher referrals for support for children remain relatively high. Out of
216 disadvantaged pupils there are currently 115 pupils requiring
additional support with social and emotional needs, through Advotalk
support, School Nurse, Pastoral team, ELSA, bereavement support,
Mental Health Practitioner or bespoke Wellness Action Plans.

6 Attendance is consistently above national average. This is as a result of
an ongoing commitment from the pastoral team to maintain and sustain
good attendance for all pupils.
A range of strategies targeted at families with persistent absence
reduced the overall percentage of persistent absences to significantly
below the LA and below national average. Our assessments and
observations indicate that absenteeism is negatively impacting
disadvantaged pupils’ progress.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved oral language skills
and vocabulary among
disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in all lessons, book scrutiny
and ongoing formative assessment.

Improved reading attainment
among disadvantaged pupils.

KS2 reading outcomes in 2024/25 show that more
than 78% of disadvantaged pupils met the
expected standard.

Improved writing and
mathematics attainment among
disadvantaged pupils.

KS2 writing and maths outcomes in 2024/25 show
that more than 73% of disadvantaged pupils met
the expected standard.
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Improved maths attainment for
disadvantaged pupils at the end
of KS2.

KS2 maths outcomes in 2024/25 show that more
than 79% of disadvantaged pupils met the
expected standard.

To achieve and sustain improved
physical and mental wellbeing
for all pupils in our school,
particularly our disadvantaged
pupils.

Sustained high levels of wellbeing from 2024/25
demonstrated by:
● qualitative data from student voice, student and

parent surveys and teacher observations
● a significant increase in active lessons
● a significant increase in participation in

enrichment activities, particularly among
disadvantaged pupils

To achieve and sustain
improved attendance for all
pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25
demonstrated by:
● the overall absence rate for all pupils being no

more than 4%, and the attendance gap
between disadvantaged pupils and their
non-disadvantaged peers being inline with
each other.

● the percentage of all pupils who are
persistently absent being below 8% and the
figure among disadvantaged pupils being inline
with their peers.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 200,995

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase of
standardised
diagnostic
assessments.

Training for staff to
ensure Statutory
Tests and
assessments are
interpreted and

Standardised tests can provide
reliable insights into the specific
strengths and weaknesses of each
pupil to help ensure they receive the
correct additional support through
interventions or teacher instruction:
Standardised tests | Assessing and
Monitoring Pupil Progress |

1, 2, 3, 4
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administered
correctly.

Education Endowment Foundation |
EEF

Embed our bespoke
curriculum, enriched
language usage
which supports pupils
to articulate key
ideas, consolidate
understanding and
extend their use of tier
3 vocabulary.

We will purchase
resources and fund
ongoing teacher
training and release
time primarily using
the music hub CPD,
Teach Computing,
TRG’s, NCETM,
NPQ’s for example to
secure subject
leadership and an
enhanced language
rich curriculum with
quality texts and
books, which we will
purchase as needed

There is a strong evidence base that
suggests oral language
interventions, learning partner work,
Walkthru pedegogy, including circle
time activities including high-quality
classroom discussion, are
inexpensive to implement with high
impacts on reading and language
development:
Oral language interventions | Toolkit
Strand | Education Endowment
Foundation | EEF
There is strong evidence that a great
engaging curriculum, one which is
progressive and ensures deep
learning with excellent language
usage, supports vocabulary
acquisition. Research supports this:
Curriculum, Teaching and Support

1

Replenish and
expand usage of RWI
DfE validated
Systematic Synthetic
Phonics programme
to secure stronger
phonics teaching for
all pupils.
Develop and enhance
the reading scheme
and library with
updated and relevant
books, enhancing
class and library
provision across the
whole school.

Phonics approaches have a strong
evidence base that indicates a
positive impact on the accuracy of
word reading (though not
necessarily comprehension),
particularly for disadvantaged pupils:
RWI Case Study
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

2

Enhancement of our
maths teaching and
curriculum planning in
line with DfE and EEF
guidance.

The DfE non-statutory guidance has
been produced in conjunction with
the National Centre for Excellence in
the Teaching of Mathematics,

3
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https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.nace.co.uk/blogpost/1761881/337370/10-ideas-to-develop-Tier-2-and-3-vocabulary
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://global.oup.com/education/content/primary/case-studies/pages/rwi?region=uk
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


We will fund teacher
release time to embed
key elements of
guidance in school
and to access Maths
Hub resources and
CPD (including
Teaching for Mastery
training and sharing
this understanding
with parental
workshops).Including
the use of TRG’s.

drawing on evidence-based
approaches:
Maths_guidance_KS_1_and_2.pdf
(publishing.service.gov.uk)
Number sense
NCTM Research
The EEF guidance is based on a
range of the best available evidence:
Improving Mathematics in Key
Stages 2 and 3

Improve the quality of
social and emotional
(SEL) learning.

SEL approaches will
be embedded into
routine educational
practices and
supported by
professional
development and
training for staff.

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour
and relationships with peers):
EEF_Social_and_Emotional_Learnin
g.pdf(educationendowmentfoundatio
n.org.uk)
Staff wellbeing charter
HeadStart
ACES Research
End Violence- White Ribbon
Cradle to Career
https://www.reach-c2c.org/cradle-car
eer-school-partnerships-0
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Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 120,000

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase of
sequences of
teaching to improve
listening, narrative
and vocabulary skills
for disadvantaged
pupils who have

Oral language interventions can
have a positive impact on pupils’
language skills. Approaches that
focus on speaking, listening and a
combination of the two show positive
impacts on attainment: eg language
rich curriculum, Puppet stories,

1, 4
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://numbersensemaths.com/
https://www.nctm.org/research/
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/guidance/education-staff-wellbeing-charter
https://www.howareyoufeeling.org.uk/headstart-hull
https://developingchild.harvard.edu/resources/aces-and-toxic-stress-frequently-asked-questions/
https://www.whiteribbon.org.uk/organisations
https://www.reach-c2c.org/cradle-career-school-partnerships-0
https://www.reach-c2c.org/cradle-career-school-partnerships-0


relatively low spoken
language skills.

dance, singing and drama, EYFS
library
Oral language interventions | EEF
(educationendowmentfoundation.org
.uk)

Engaging with
school-led tutoring for
pupils who need
bespoke education. A
significant proportion
of the pupils who
receive tutoring will
be disadvantaged,
including those who
are high attainers.

Tuition targeted at specific needs
and knowledge gaps can be an
effective method to support low
attaining pupils or those falling
behind, both one-to-one:
One to one tuition | EEF
(educationendowmentfoundation.org
.uk)
And in small groups:
Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

2

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £39,523

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Whole staff training on
relationships
focussing on and
embedding the
trauma informed and
SEMH approaches
with the aim of
enhancing our
relationship approach
throughout the school.

Both targeted interventions and
universal approaches can have
positive overall effects:
Cradle to Career project
Behaviour interventions | EEF
(educationendowmentfoundation.org
.uk)
https://www.thinknpc.org/resource-h
ub/trauma-informed-approaches/
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Embedding principles
of good practice set
out in the DfE’s
Working together to
improve school
attendance - GOV.UK
This will involve
training and release
time for staff to

The DfE guidance has been
informed by engagement with
schools that have significantly
reduced levels of absence and
persistent absence.
Attendance workshops
Cradle to Career training, workshops
and parental events.
Cradle to Career

6
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.thinknpc.org/resource-hub/trauma-informed-approaches/
https://www.thinknpc.org/resource-hub/trauma-informed-approaches/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf


develop and
implement new
procedures and
appointing
attendance/support
officers to improve
attendance and build
relationships with
parents.

https://www.reach-c2c.org/cradle-car
eer-school-partnerships-0

Ensure children have
had breakfast and are
ready to learn fo the
day.

School breakfast club, warm secure
place to be before school and
ensure children are ready to learn
with a healthy breakfast.
https://www.family-action.org.uk/our-
voices/2019/10/04/the-impact-of-bre
akfast-on-learning-in-children/
https://www.ncbi.nlm.nih.gov/pmc/art
icles/PMC3737458/
https://healthy-food-choices-in-schoo
ls.extension.org/breakfast-and-the-br
ain-how-eating-breakfast-impacts-sc
hool-performance/

Contingency fund for
acute issues.

Based on our experiences and those
of similar schools to ours, we have
identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet
been identified.

All

Total budgeted cost: £ £360,518.00
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https://www.reach-c2c.org/cradle-career-school-partnerships-0
https://www.reach-c2c.org/cradle-career-school-partnerships-0
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3737458/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3737458/
https://healthy-food-choices-in-schools.extension.org/breakfast-and-the-brain-how-eating-breakfast-impacts-school-performance/
https://healthy-food-choices-in-schools.extension.org/breakfast-and-the-brain-how-eating-breakfast-impacts-school-performance/
https://healthy-food-choices-in-schools.extension.org/breakfast-and-the-brain-how-eating-breakfast-impacts-school-performance/
https://healthy-food-choices-in-schools.extension.org/breakfast-and-the-brain-how-eating-breakfast-impacts-school-performance/


Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the
2022/23 academic year using key stage 1 and 2 performance data, phonics check
results and our own internal assessments.

To help us gauge the performance of our disadvantaged pupils we compared our
results to those for disadvantaged and non-disadvantaged pupils at a national and
regional level. We also looked at these comparisons using scores for 2022, in order to
assess how the performance of our disadvantaged pupils has changed during this
period.

Data from tests and assessments suggest that the progress and attainment of the
school’s disadvantaged pupils in 2022/23 was in line with our expectations at KS2 and
these were all above national figures, showing an upward trend from the previous year.

We identified further approaches to boost outcomes for disadvantaged and All pupils
after our evaluation of the year 1 phonics check data this year.

Our observations and assessments demonstrated that pupil behaviour improved last
year, but challenges in relation to wellbeing and mental health remain significantly
higher than before the pandemic. The impact on disadvantaged pupils has been
particularly acute.

We are on course to achieve the outcomes that we set out to achieve by 2024/25, as
stated in the Intended Outcomes section above. We have reviewed our strategy plan
and made changes to how we intend to use some of our budget this academic year, as
set out in the Activity in This Academic Year section above. The Further Information
section below provides more details about our planning, implementation, and
evaluation processes.

Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider
NA
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Service pupil premium funding (optional)

How our service pupil premium allocation was spent last academic year

As part of the school nurse work- well being discussions supported the children. We
identified gaps in service children’s education in relation to anxiety and well being. We
addressed this with targeted support as well as Advotalk.

The impact of that spending on service pupil premium eligible pupils

Teachers observed improvements in wellbeing amongst service children.
Assessments demonstrated progress in subject areas.

11



Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

● embedding more effective practice around feedback and pedagogy in the
classroom. EEF evidence demonstrates this has significant benefits for pupils,
particularly disadvantaged pupils.

● A range of parental workshops including family links training which supports
families and children. This provides parents with a programme to follow which
helps to develop a consistent parenting style aligned with our nurturing
approach in school. (Studies have shown that The Nurturing Programme is a
10-week parenting programme that improves the emotional health of both adults
and children and strengthens family relationships).
https://www.familylinks.org.uk/news-and-blog/categories/research

● offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities will focus on building life skills
such as confidence, resilience, and socialising. Disadvantaged pupils will be
encouraged and supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected. We also
commissioned a pupil premium review to get an external perspective.

We triangulated evidence from multiple sources of data including assessments,
engagement in class book scrutiny, conversations with parents, students and teachers
in order to identify the challenges faced by disadvantaged pupils. We also used the
EEF’s families of schools database and our SASS packs to view the performance of
disadvantaged pupils in schools similar to ours.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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